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xABSTRACT
Title :“Developing the Second Year Students’ Reading
Comprehension through Cognitive Reading Strategies at
SMPN 3 Bulukumpa Kab. Bulukumba”
Name : Cecet Mirnawati
Reg. Number : 20401106046
Department : English Education Department
Consultant I : Drs. H. Abd. Muis Said, M.Ed.
Consultant II : Drs. H. Wahyuddin Naro, M.Hum.
This thesis aimed at finding out developing the second year students’ reading
comprehension through cognitive reading strategies at SMPN 3 Bulukumpa Kab.
Bulukumba in 2009-2010 academic year.
The researcher applied pre-experimental method. The population of the
research was the second year students’ of SMPN 3 Bulukumpa Kab. Bulukumba in
2009-2010. It consisted six classes. The number of the students were 180. The writer
applied a purposive sampling technique. The number of sample was 30 students’. The
data collected through reading test in the pre-test and post-test.
The result of the data analysis indicate that there was significant improvement
in the students’ reading comprehension development after being taught cognitive
reading strategies as a reading method. It was proved by the result of the statistical
analysis of the level significance p= 0.05 with degree of freedom (df= N-1(29))
indicated that, the t-test values of the students reading comprehension (5.56) than t-
table (2.045). Based on the fact, the writer concluded that, cognitive reading
strategies were effective to develop the students’ reading comprehension at SMPN 3
Bulukumpa Kab. Bulukumba.
1CHAPTER 1
INTRODUCTION
A. Background
Reading is one of the basic communicative skills, but it has a very complex
process. It can be said that, reading is a process in which reader, finds information
given by the writer in the written form. In this case, reading can be said as an
interactive process. Because while reading, a reader guesses, predicts, checks, and
asks questions about what the text about.
Reading is a complex process in which the reader uses mental content to
contain the meaning from written or printed words. On the other words, reading
comprehension is capability to understand or grasp the ideal of one passage. It refers
to reading which comprehension, thus it is comprehend the meaning of a passage or
what is or has been read. One who reads something by understanding it can be said
that he does a reading comprehension.
Teaching English in Indonesia integrates the four skills, reading, writing,
speaking and listening. The reality shows that most of students in junior high school
find difficulties especially in reading comprehension.
In understanding the content of the text in reading process to become
successful reading, the writer has to use various methods. A cognitive reading
strategy is one of the best methods in good reading process that the writer will try to
observe. A cognitive strategy serves to support the learner as he or she develops in
2internal procedures that enable him or her to perform texts that are complex.
According to Clark and Silberstein in Simanjuntak (1988:15) design reading as “ an
active cognitive process of interacting  with printing and monitoring comprehension
to establish meaning.”  Reading is the instantaneous recognition of various written
symbol, simultaneous association of these symbol with existing knowledge, and
comprehension of the information and idea communicate.
A teacher who teaches cognitive strategies well will connect learner and task,
especially for comprehending the reading passage. This strategy will be choose
because it is one of the best strategy for both, the learner’s characteristic and the task
and / or content that needs to be mastered, by using necessary approaches, the
teacher’s attention turns to the knowledge of the students, so the learner’s
characteristics will be known and considered such as intellectual ability and interest
in the subject and their general motivation to learn.
Cognitive reading strategies emphasize on the importance of the reader
background knowledge in the reading process, so the readers make use of both the
text and their background knowledge. Reader use pre – reading information to make
some predictions of a text and this strategy while reading is meant to be a process of
decoding and repetition, indentifying letter, word, phrases, and then sentence order to
get the meaning then post reading. Readers check to see how this  information
employed by this strategy such as paraphrasing, internecine, getting the gist of a text,
therefore, interaction of background knowledge, making prediction and the others
strategy with the text are essential for efficient reading. William and Burden (1997,
3148) state that cognitive strategies are seen as mental processes directly concerned
with the processing of information in order to learn, that is for obtaining, storage,
retrieval or use of information.
Based on the background above, the writer is interested in caring out the
research title: “Developing the Second Year  students’ Reading Comprehension
through Cognitive Reading Strategies at SMPN 3 Bulukumpa Kab. Bulukumba
“.
B. Problem Statement
Based on the background above, the writer formulates a research question as
follow :
“ How is the development of the students’ reading comprehension through
Cognitive Reading Strategies?”
C. Objective of the research
The purpose of the research is to find out whether or not using cognitive
reading strategy can develop the students’ reading skill.
D. Significance of the research
The result of the research is expected to be useful information and a reference
for the English in general, particularly the teacher. And also it will be expected to
give a new insight in developing English reading skill.
4E. Scope of the research
The study focuses in developing the students’ reading comprehension through
cognitive reading strategies in reading English texts. Cognitive reading strategies
consists of using background knowledge, prediction, repetition to get the meaning of
the word. The researchers only choose the four strategies that are repetition of the
prediction, using decoding, paraphrase and inference because it is relevant with the
students materials at their school that generally just use short reading passage.
Besides that, the four strategies can be as representation from the whole strategies of
cognitive reading strategies.
5CHAPTER II
REVIEW OF RELATED LITERATURE
This chapter describes  previous  research findings, some pertinent ideas,
Theoretical Framework and Hypothesis.
A. Previous Research Finding
In relation to the mastery of reading comprehension, some researchers show that
there are many learners, who still find difficulties in english.
- Rahman (1998 : 25 ) in his research about the achievement of the third year
students of SMK Negeri 1 Sengkang in reading comprehension, found that the
achievment of the third year students of SMK Negeri 1 Sengkang was 3.62
which is categorized very low.
- Hasnawati (2000 : 32) in her research about the difficulties encountered by the
second year students SLTP Negeri 2 Takalar in reading comprehension, found
that the students still encountered difficulties in reading comprehension in
finding main idea in the passage.
- Sari (1995) conducted a research on the students of SMP Darul Hikmah Ujung
Pandang. Reported that must of the students prefer to choose the english text
with picture in teaching reading.
5
6B. Some Pertinent ideas
1. Definition of Reading Comprehension
Goodman in Arsyad ( 2009 ) stated that reading as an interaction between the
reader and written language, through the reader attempts to reconstruct a massage
from the writer.
Andreson and Pearson in Alexander ( 1988: 160 ) state that comperehension is  a
special thinking process. The readers comprehend by actively constructing meaning
internally from interacting with the material that is read.
Some people have formulated definitions of reading comprehension. Below are
various definitions of reading comprehension.
According to Kustaryo (1988) reading comprehension is an active thinking
process   which not only depends on comprehension skills the states:
“Reading comprehensions understanding what has been read it is an active
thinking process that depends not only on comprehension skill but also the students’
experiences and prior knowledge comprehension involves understanding the
vocabulary seeing the relationship among words and concepts, organizing, ideas,
recognizing author’s purpose, making judgment and evaluating ”.( Kustaryo, 1988:
11-12).
7From this point of view, we can say that reading comprehension is important
because of the students do not undestand what they have read they cannot catch the
idea of the writer through reading. Smith and Johnson (1980) stated that reading
comprehension means the understanding utilizing of information and gained through
an interaction between reader’s and author and reader in which the written language
becomes the medium.
According to Smith and Johnson (1980:28) reading comprehension depends on
many factors; a. the reader’s ability to attend the printed idea; b. the reader’s
background knowledge to which new information must be added; c. the quality of
writing itself; d. the reader’s purpose or goal in reading material. In this research the
reading comprehension is understanding of the text idea where in reading there are
some interaction between teacher and students in classroom activity.
Smith and Robinson (1980:205) state that reading comprehension means the
understanding, evaluating and utilize of information and ideas gained through an
interaction between the reader and the author. Reading comprehension is such a kind
of dialogue between an author and a reader in which the written language becomes
the medium that cause the dialogue happen when the two persons communicate
through the medium of print.
8Turner in Alexander (1988:159) points out that reading comprehension
inveloves taking meaning to a text in order to obtain meaning from that text.
By looking over those definitions above, it can be concluded that reading is a
active process where the readers try to gain the information given by the author and
understand what actually the purpose of the author is.
2. Level of Reading Comprehension
According to Mohammad (1999) there are three levels of comprehension namely:
a) The firs level, literal comprehension is the most obvious.
Comprehension at this level involves surface meaning. At this level, teacher
can ask the students to find information and ideas that are explicitly stated in
the text. In addition, it is also appropriate to test vocabulary. Being able to
read for literal meanings ideas is influenced by one’s mastery of word
meaning.
b) The second level or stand interactive or inferential comprehension. At this
level, students go beyond what is said and read or deeper meaning. They must
be able to read critically and analyze carefully what they have read. Students
heed to be able to see relationship among ideas.
c) Finally, the third level of comprehension is critical  reading or applied reading
where by ideas and information is evaluated.
9Mohammad (1999) critical evaluation occur only after our students have
understood the ideas and information that the writer has presents. At this level,
students can be tasted on the following skills:
1. The ability to differentiate between facts and opinions.
2. The ability to recognize persuasive statements.
3. The ability to judge the accuracy of the information given in the text.
Although comprehension takes place at several levels, mastery at any one level is
not a prerequisite to comprehension at another level,. Furthermore, the reading skills
for each level or strand cut across ages, they are relevant to young readers in primary
school, secondary school students’ right up to students at tertiary level. Teacher also
need to keep in mind that there levels are not distinct. Dividing comprehension into
literal. Inferential, and critical strand is only intended as a guided for teacher when
preparing reading assessments. From the quotes above that there are three levels in
reading comprehension that the teacher should know of those levels before teaching
reading for his/her students.
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3. Developing Reading Comprehension
There are some methods for improving reading comprehension. According to the
languange expert, Smith (1980:138-166) points out that there are eight
comprehension skill, that the students need to become good readers, these are:
a. Most of the students learns to read sentence with appropriate intonation
pattern. Oral reading is probably the only way to teach students to read with
appropriate intonation patterns but it is also should always be followed by
silent reading for specific purpose.
b. Most of the students learns to form mental pictures of situations or conditions
that are described in a sentence or a larger passage. Forming mental images
as one reads is important because many written materials requires
visualization in order to be comperehended.
c. Most of the students learn to answer questions about the facts or details
presented in a sentence or a larger passage. Students are hopped gain not
only a general impression from the material they read and for some material
and for certain reading process, but also factual information and many
details are important for a good understanding of the subject matter.
d. Most of the students learns to recall with a minimum of prompting the facts
and details in a sentence or a longer passage. Post reading discussion in
which the students are asked to recount the selection in as much detail as
they can remember are helpful in developing the students recall powers.
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e. Most of the students learns to paraphrase the central thought or main ideas in
a passage. The beat manifestation of true understanding of the main ideas in
the passage is the ability to put the passage aside and express the essence of
the massage,using one’s personal vocabulary and personal manner of
expression.
4. Cognitive Reading Strategies
Thinker and McCullough (1975: 15) states reading is the identification or
written symbol,which serves as stimulator for the recall of meaning built through past
exprerience.
According to Gagne in Nurwanita (2003) Cognitive strategies is a skill that
the internal  organization (internally organized skills) need to learn to remember and
think. Such ability is different from intellectual ability, because in the outside world
aimed at and cannot learn just by doing. One (one time) and require improvements
continuously.
Clark and Silberstein in Simanjuntak (1988:15) define reading as an active
cognitive process in interacting with print and monitoring comprehension to establish
meaning. Reading is the instantaneous recognition of various written symbols with
simultaneous association of these symbols with exiting knowledge, and
comprehension of the information and ideas communicated. Reading also is an active
process of interacting with comprehension to establish the meaning. Try to
identification and recognition of printed or written symbols and can built our
experience about something.
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Some new strategies were identified and some strategies were not exactly the
same as those defined by O’Malley and Chammot, it was tried to define a new set of
reading strategies. Some of these cognitive reading strategies which are accompanied
by an asterisk (*) below have also been identified by Ghonsooly (1997) as follows:
1. Using background knowledge: This strategy refers to using knowledge about
the world and the contents of the text that contributes to understanding and
processing the text. This strategy corresponds to what O’Malley and Chamot
call elaboration.
2. Prediction : This strategy refers to predicting the content of the text based on
the information presented in part of the text.
3. Repetition to get the meaning of a word: This strategy occurs when the reader
repeats a word or a phrase in order to remember or retrieve the meaning from
the long term memory.
4. Repetition : Repetition here means the writer’s attempt to give some
information to the readers about the topic.
5. Paraphrase : This strategy refers to the reader’s attempt to either provide
synonyms and antonyms for a word or restating the contents of a sentence in his
own words.
6. Inference : This strategy refers to using the context or the knowledge of suffixes
and prefixes to guess the meaning of an unknown word.
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7. Inference (Reprocessing to get the meaning of a word) : This strategy refers to
the act of reading a phrase, a clause or a sentence in order to infer or guess the
meaning of an unknown word.
8. Translation : this strategy refers to using L1 to provide equivalents for a word
or stating the contents of a sentence
9. Watchers : this strategy refers to reader’s attempt to keep an unfamiliar item or
vocabulary in mind to be tackled later on by getting helf from incoming
information
10. Using a dictionary : this strategy refers to the simple avt of refering to a
dictionary to look up the meaning of an unknown word item. This strategy
corresponds to what O’Malley and Chamot call resourcing
11. Decoding : this strategy refers to breaking  a word into syllables in order to
easily the pronunciation or processing its meaning. This strategy is often
followed by a repetition of the word
12. Word identification based on phonologikal similarity : This strategy refers to
the reader’s attempt to get the meaning of an unknown lexical item by
comparing it ti its closest possible neighbor, which bears some phonological
similarity
13. Grammatical analysis : This strategy refers to using the knowledge of grammar
to interpret and understand a word, a pharse ar a sentence. This strategy
correspondens to what O’Malley and Chamot call deduction.
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14. Imagery : this strategy refers to using visual images and visualizing the content
of a text in order to understand.
A note, which should keep in mind, is that as Brown (1987) maintains strategies
are “ contextualized battle plans “ which vary intra individually so that each person
may use different purposes. Thus, the strategies used by the subjects should be
interpreted as those employed in an academic setting for the purpose of main idea
construction of a reading text.
5. The  Relevance of Reading Comprehension Development and Cognitive
Reading Strategies
O’Malley and Chamot (1990:211) assume that a number of metacognitive,
cognitive, and social and affective strategies are taught to develop reading
comprehension in social studies. These include advance organization to skim passage,
selective attention to scan for specific information, evaluation of one’s own
comprehension, elaboration of prior knowledge, making inferences about meanings
of new words, taking notes, decoding, prediction, imagery, self monitoring, repetition
paraphrase,while reading the text.
Researchers use the word “ Comprehension “ to label what takes place when
the readers connects the new information with prior knowledge. Information alone,
no matter how well written, does not create comprehension. Comprehension depends
on the readers prior knowledge and reading strategies.
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When faced with a new text, readers do not begin by “ reading “ in the sense of
starting at the first word and moving sequentially toward the last word, they first
predict what the passage will mean. It is the one of cognitive strategy that the readers
may use in reading. The readers not only predict what an article will contain or what a
statement will mean but they also predict what prior knowledge will be relevant and
which strategies will be useful in approaching the new text.
Furthermore O’malley and Chamot ( 1990:216 ) state that, students who have
had prior experience in using learning strategies in their first language may learn to
apply them with second language tasks through extension of the principle guiding
their use and not require extensive cued repetitions with the new task.
6. Characteristic of Poor/Successful Readers
In real life, to be successful readers we do not normally read because we have
to but because we want to. In the table below, the writer presents the comparison
between characteristic of poor and succesfull readers :
Characteristics of poor readers Characteristics of succesful readers
- Think understanding occurs form
“getting the words right” reading.
- Understand that they must take
responsibility for construction
meaning using their prior
knowledge
- Use strategies such as rote
memorization, rehearsal, simple
categorizatin
- Develop a repertoire of reading
strategies, organizational patterns
and genre
- Are poor starategy users :
1. They don’t think strategically
about how to read something or
solvea a problem
2. They don’t have an accurate
- Are good strategy users :
1. They think strategically, plan,
monitor their comperehension,
and revise their strategies
2. They have strategies for what
16
sense of when they have good
comprehension readiness for
assessment
to do when they do not know
what to do
- Have relatively low self estemm
- Have self confidence that they are
effective learners; see themselves
as agents able to actualize their
potential
- See success and failure as the result
of luck or teacher bias.
- See success as the result hard work
and efficient thinking.
Doff ( 1988, 170 ) states that the writer usually have a purpose in reading :
there is something the writer want to find out, some information the writer want to
check or clarify, some opinions the writer want to match againts our own, etc. The
writer also have purposes in reading when the writer read stories for pleasure : the
writer want to find out how the story develops, or what happens next ; even the writer
do not ussually begin reading with an empty mind but the writer have some idea of
what the writer are going to read about. The writer will usually have certain questions
in our mind (the things we want to know ), and the writer may also be able to make a
number of prediction or guesses (things the writer expect to find out about).
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7. Teaching Reading Texts by using Cognitive Reading Strategies
There are some strategies of teaching reading texts by using cognitive reading.
Some of them are :
1. Prediction
Welfare
A person works. If he is interviewed why he works his answer will be probably
for living, wages, or income. And parents work for the welfare of their family.
Although money does not always bring happiniess, in fact, people in general need
money because with money a person can buy something he needs-meals,
houses,clothes, vehicles, etc. With money he can take part in any community’s
activities such as wedding invitation and he can also go somewhere for recreation
such watcing films, or other entertainments. In other words, working is normally
needed by normal common people.
To be welfare some one should do the following. First he must first teke good
education. He must also be skillful. After being graduatet he must work, and have
monthly income. Then, he should have a sense of fighting in his work to get better and
better position and income while imporving his skill and knowledge. At last, what are
mentioned above is not enough because having good health is the greatest
importance for a person to achieve his welfare. It makes him satisfy to be free from
anxiety, pain, or suffering. A health person will be able to think clearly, speaking
fluently and act perfectely. Even will be able to enjoy eating and sleeping.
Many countries provide states financial, and social services such as health or
medical services, national insurance and old age pension to make their people
comfort their welfare.
Having a comfortable home- not only a beutiful house, gives another quality
of welfare that is having a happy family. And this kind of family has the true welfare
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physically, emotionally and spiritually. A house is built from bricks; a home is built
from lave .
Prediction uses the text to decide what will happen next. Confirm as they
read. Based on the text above, to activate the readers’ prediction, the teacher begins to
ask them about what the title might be telling about, or why the person needs to be
welfare. The students may also predict the content of the text. So the readers here
need to consider their predictions, look for evidence in the text and revise their initial
predictions if necessary. The application of this strategy by using think, pair, share
technique, share with a partner, and participate in a class discussion.
2. Decoding
Teacher who wants to improve students’ comprehension is by teaching them to
decode well. Students or readers cannot understand texts if they cannot read the
words. So that, by asking them to pronounce words, they will be aware of the letter
and the sound that they hear by themselves. They practice reading the individual
words until they could recognize the words automatically or understanding of the
words about their meaning. Automatically they notice whether the word a recognized
makes that they read, if it does not, they will take another look at the word to check if
it might have been misread. By using this strategy, the students get the meaning of
the difficult words by reading the text before the unknown words.
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Johny A Tribesman
A friend of mine, Jhony, lives does not for from my house. He is a very rich
farmer, the richest in my village. Our neighbors like him because he is very kind and
not stingy. He has a friend, Billy, a business companion, who lives in a big city. Every
month he visits Johny for business. He is a successfull business.
One morning, he came to meet Johny. He said, “Friend, what do you think
accompanying me to a long journey for pleasure?””No problem,” Johny answered.”
But when?” he continued.”Now,” Billy replied. “OK .You’ve said along journey, but
how will we go?”Billy replied. ”We ‘ll go by air.” “Oh no, please. I’m afraid of
traveling by air. You know that newspapers informed about the fight accidents,
especially when taking off and landing, “ Said Johny. “Don’t worry friend, we’ll use
may private plane and I myself is the pilot. Will you trust me ?” said Billy.” OK let’s
go,” replied Johny.
They went to the city and after a short sightseeing and having lunch to the
airport. Arriving there, they walked to the runway and boarded Billy’s aircraft Billy
sat behind the steering wheel and Johny sat beside him. Billy started the engine and
Jhony became nervous. He closed his eyes tightly and began to pray. Some minutes
passed and Johny opened is eyes. He thanked God for the safe flight. Surtprisingly he
said to billy ,” Hi Billy, look down there, the people are small as ants.’ “Be calm
friend, they are ants; look down there are ants;we are still an the ground.”
Decoding here focuses on identifyng letter, words, phrases and the sentence in
order to get the meaning from the text. For example: by identifyng the word of
Traveling and pronounce it well, the students can recognize the difficult word until
they get its meaning. The students may read the words or sentences before or after a
difficult word to understand its meaning.
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3. Paraphrasing
Paraphrasing is the interpretation of the texts sub vocally in order to verify what
was comperehended. It helps to give a clearer meaning of the passage. In order
words, paraphrasing often called free translation or the readers read for meaning by
rewrite a passage based on their own words what an author is saying in his/her texts.
There are some methods and applications as the procedure of paraphrasing:
a. Read the original over slowly again and again, until you are sure that you
know exactly what it means. Use the dictionary.
b. Try to find a synonym for each adjective, noun, and verb: on the contrary, do
not hesitate to repeat any word; if its meaning is clear and simple
c. Rephrase the passage entirely
d. Try hard to retain the tone of the original
e. Give the central train of thought
f. Put in nothing that is not expressed or implied in the original and leave out
nothing.
21
4. Inferencing
Students make inferences or draw conclusion from the text that they are
reading to interpret meaning on develop deeper understanding. The purpose of this
strategy is to make the readers comprehend better when they make connections and
construct their own knowledge to interpret the big idea. The teacher can activate the
students to inference the text by ask hem generating questions as follows:
a. How did you know that?
b. Why did you think that would happen?
c. Look at the cover and picture then make prediction
d. Discuss the plot and theme
e. What do you think this story was about?
f. How do you think the character feels?
g. Does it remind you of anything?
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C. Theoretical Framework
The theoretical framework is presents in the following diagram:
The three variable on the table above will be described as follow:
a. INPUT : Refers to the reading material which consist of reading passage
to be practice in reading.
b. PROCESS : Refers to the teaching and learning of reading material by using
Cognitive Reading Strategies.
c. OUTPUT : Refers to the students’ comprehension in reading through
Cognitive Strategies.
D. Hypothesis
Ho : There is no significance difference between the reading developments
of the students before and after they are taught through cognitive
reading strategies as a reading method
Hi   : There is significance difference between the reading developments of
the students before and after they are taught through cognitive
reading strategies as a reading method.
PROCESS
Teaching Cognitive Reading
Strategies
OUTPUTINPUT
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CHAPTER III
RESEARCH METHODOLOGY
This chapter presents research design, variables of the research, population
and sample, instrument of the research, procedure of collecting data and technique of
analysing of data.
A. Research Design
This research was a pre-experimental design with one group pre-test and post-
test design (Gay 1981: 225 ). The group was given pre-test before giving treatment.
The research design was presented as follow:
21 OXO
Where :
1O : Pre-test
X : Treatment
2O : Post-test
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1. Pre test
The pre test is given to know the students’ prior knowledge in reading
comprehension.
2 Treatment
a. Opening, The research make informal greeting and self introduction.
Then, told the students about the learning and why it is important.
b. Teaching with class presentation, The researcher presented the material. The
material gives to the students relates to what cognitive reading strategy, they
are about how to predict, to decode, paraphrase, to infer the texts.  And
assess students’ comprehension by give them some question to be answered
or discuss.
c. Team Study, The students’ work in teams, but before that the researcher read
out the rules of discussion in reading comprehension while the students were
working in their group and sharing ideas, the researcher monitored the
groups, and the procedures where:
1. Divided the students into some groups
2. Let them close a team name
3. Gave the students work sheet. Made sure the students   understood that
the work sheet was for studying and not merely filling out.
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d. Gave Quiz after each team work together to learn the content of the material.
Then, they each work individually , the purpose is to ensure individually
accountability for learning the material.
e. Individual improvement score. It is based on the students  improvement  score
that include achievement in drawing inference about the meaning of word
from context, identifying the main idea and finding answer to question.
3.  Post test
After the treatment, the researcher was give a post test. It aims at   knowing
whether the students have different achievement in reading with using cognitive
reading strategies after giving treatment.
B. Variable of the research
This research has two variables, namely independent variable and dependent
variable. The independent variable is the use of cognitive reading strategies in reading
comprehension, while the dependent variable is the students’ reading comprehension
achievement.
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C. Population and sample
a. Population
The population of this research was the second year students of SMPN 3
Bulukumpa Kab. Bulukumba in 2009/2010 academic year. There are six
classes which consists of 30 students for each class. So, the total number of
population was 180 students.
b. Sample
The researcher was used purposive sampling technique where the writer
was only take one class, namely class VIII C. The total number of sample was
30 students .
D. Instrument of the Research
In collection data, the writer only used one kind of instrument, namely a reading
test. It used as the pretest and the posttest. The purpose is to get data about the
students’ development in reading English texts.
27
E. Procedures of Collection Data
The procedure of data collection of this research is described as follow:
1. Pre test
The pretest the researcher distribute the reading comprehension test.
This test the students were asked to answer essay test.
2. Post test
The posttest is given to the class. In the posttest the researcher
distribute reading comprehension test. In this test the students are ask answer
essay test. This test is aim to see the comprehension of students after
applying treatment.
F. Technique of Data Analysis
The data collected through the test that is analyzed quantitatively.
1. To find out the mean score of the students, the writer used the formula as
follows:
N
X
X 
Notes:
X =  Mean score
X = The sum of all Score
N =  Total Number of Subject
( Gay, 1981: 298 )
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2. Scoring the students’ correct answer of pretest and posttest by using this
formula:
Score = Students’ Answer x 10
The Maximum Score
(Depdikbud, 1985:5)
3. Classifying the students score was used based on the following
classifications:
1. ( 9.6 ) to ( 10 ) is excellent
2. ( 8.6 ) to ( 9.5 ) is very good
3. ( 7.6 ) to ( 8.5 ) is good
4. ( 6.6 ) to ( 7.5 ) is fairly good
5. ( 5.6 ) to ( 6.5 ) is fair
6. ( 3.6 ) to ( 5.5 ) is poor
7. ( 0 ) to ( 3.5 ) is very poor
( Depdikbud,1985: 6 )
4. percentage of the students achievement in reading comprehension
development through cognitive reading strategies as a reading method.
P =
1
12
X
XX 
x 100
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Where :
P    =  The percentage of students’ progress
1X =  The mean score of pre-test
2X =  The mean score of post-test
5. Calculating the values of t – test to indicate the significance of the
difference between the result of pretest and posttest by using this formula:
t =
)1(
)( 22

 
NN
N
D
D
D
Notes:
t = Test
D = Mean score
 2)( D = The square of the all sums
 2D = The sum of the all square
N = Number of subject in particular group.
(Gay, 1981 : 331)
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CHAPTER IV
FINDING AND DISCUSSION
The chapter consists of the findings of of the research and discussion of
interpretation of the data analysis in detail. The findings of the research cover the
result of the data collected through the essay test.
A. Findings
The data were collected through essay test in which asking the students to
answer the questions of the reading passages. The pretest was given before treatment
and the posttest was given after the treatment.
1. The students’ reading achievement before taught cognitive reading strategies as a
reading method.
This part, the writer describes the students’ pretest score using cognitive
reading strategies as a reading method. They were classified into seven levels of
classification.They were excellent, very poor, good, fairly good, fair, poor, and very
poor.
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TABLE 1
The students’ reading achievement in pretest using
Cognitive Reading Strategies as a reading method
No
Classification Score
Pretest
Frequency Percentage
1
2
3
4
5
6
7
Excellent
Very Good
Good
Fairly Good
Fair
Poor
Very Poor
9.6-10
8.6-9.5
7.6-8.5
6.6-7.5
5.6-6.5
3.6-5.5
0-3.5
-
-
-
-
1
22
7
-
-
-
-
3.33 %
73.33%
23.33%
Total 30 100 %
Based on the table above, it is shown that before giving treatment: out of 30
students. There was 1 (3,33%) students’ got fair score, 22 (73.33%) students’ got
poor score and 7 (23.33%) students’ got very poor score.
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2. The students reading achievement after taught cognitive reading strategies as a
reading method
TABLE 2
The students reading achievement in posttest using
Cognitive Reading strategies as a reading method
No
Classification Score
Posttest
Frequency Percentage
1
2
3
4
5
6
7
Excellent
Very Good
Good
Fairly Good
Fair
Poor
Very Poor
9.6-10
8.6-9.5
7.6-8.5
6.6-7.5
5.6-6.5
3.6-5.5
0-3.5
-
1
-
4
10
13
2
-
3.33%
-
13.33%
33.33%
43.33 %
6.68%
Total 30 100 %
Based on the table above, the researcher found that after giving treatment the
achievement of students in their reading comprehension through cognitive reading
strategies as a reading method; out of 30 students. There was 1 (3.33%) students’ got
Very good score, 4 (13,33%) students’ got fairly good score, 10 (33.33%) students’
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got fair score, 13 (43.33%) students’ got poor score and 2 (6.68%) students’ got very
poor score.
3. The mean score of the students’ reading comprehension development before and
after taught cognitive reading strategies as a reading method.
After calculating the value of the students’ pretest and posttest (see Appendix)
the mean score is presented in the following table:
TABLE 3
The mean score of pretest and postest
No Type of test Mean score Progress
1. Pre-test (X1) 4.28
29.90%2. Post-test ( X2) 5.56
After doing the data analysis, the researcher found that the mean score of the
students, pretest is 4.28 it is classified “Poor” while the mean score of the students’
posttest is 5.56. It is clear that score of posttest is greater than the score of pretest.
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4. Hypothesis Testing
The present’s table below describes about t-test and t-table to find out its
value. The table below proved hypothesisn testing in chapter II.
TABLE 4
The result of t-test and t-table analysis both of pretest and posttest
Variable t-test t-table Explanation
X2 – X1 5.56 2.045 t-test ≥ t-table
Based on the table above,it is shown that the value of t-test is greater than t-
table (5.56 ≥ 2.045 ) or t-test ≥ t-table. It concluded that there is a significant
difference between students’ reading comprehension development before and after
teaching cognitive reading strategies. To find out the degree of freedom(df). The
researcher used the following formula: (df)=N-1 (29) where N=30 For level of
significance      p= 0.05. The value of t-test is higher that t-table value (5.56 ≥ 2.045 ).
It means that null hypothesis (Ho) is rejected while alternative hypothesis is accepted.
In other words, there is significant difference between the result of pretest and
posttest.
35
B. Discussion
This part, the researcher presents experiment account of the students’ reading
comperehension development by using cognitive.
The test used on this research is expected to the students to develop their
reading comprehension through cognitive reading strategies. The findings show that
there is a significant difference between the students’ result in pretest and posttest.
The classification of the students in pretest shows that the good classification
is lower than poor classification. In post test classification, the students are classified
into fairly good and very good classification with nearly the same percentage but still
there are a few poor classification.
The whole students’ progressed as the researher hoped. This chapter, the writer
presents the data description of findings of the students’ reading comperehension
development using cognitive reading strategies. As stated in chapter III ( Research
Methodology), the instruments of the research used essay tests. They are pretest and
posttest. Both of them consists of 10 items of questions for each test.. The result of
the research based on the table of the students’ score in pages before. In pretest the
students looked very hard to answer the questions ( Essy Test) of the reading passage.
It is proved that before giving treatment: out of 30 students. There was 1 (3.33%)
students’ got fair score, 22 (73.33%) students’ got poor score and 7 (23.33%)
students’ got very poor score. In other words, they were in frustratingly reading level
in which the students reading skill break down, fluency disappears, word recognition
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errors are numerous, comperehension is faulty, recall is sketchy and discomfort
become evident.
After the treatment, most of the students progressed from poor level to fair, fairly
good and very good. It is proved by the researcher findings that after giving treatment
the achievement of students in their reading comprehension through cognitive reading
strategies as a reading method: out of 30 students. There was 1 (3.33%) students’ got
Very good score, 4 (13.33%) studsents’ got fairly good score, 10 (33.33%) students’
got fair score, 13 (43.33%) students’ got poor score and 2 (6.68%) students’ got very
poor score.
Based on the percentage above the researcher concluded that after getting
traetment the students can do satisfactory reading provided he or she receives
preparation and supervision from the teacher. In this level, word recognition errors
are not preventable, and comprehension and recall are satisfactory. After calculating
students develpment in percentage formula the result progress of 30 students’ is
29.90%
Based on the findings above the writer found that each strategy influenced the
students reading comprehension development. Generally, these strategies
significantly improved the students reading comprehension.
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CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusions
Based on the research findings and discussion in the previous chapter the
conclusions are classified into following statement.
1. The research findings were taken from the students throught treatment: pretest
and posttest was the instrument used to find out the students development by
analyzing their reading comperehension into percentage. The result of the data
analysis shows that the mean score of the students reading comperhension
development in posttest (5.56) is higher than the mean score of the students in
pretest (4.28). it means that in using cognitive reading strategies for teaching
reading comprehension development, the progress of 30 students’ is 29.90%
2. After doing the data analysis the researher found that t-test is greater than t-
table (5.56≥2.045). it means that null hypothesis (Ho) is rejected. While
alternative hypothesis is accepted. In other words, there is significant
difference between the result of pretest anpd posttest.
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B. Suggestion
After analyzing the result of the data analysis, findings and conclusions, the
researcher proposes some suggestion as follow:
1. Teacher should be creative to find and manage in teaching reading.
2. Since the achievement of the students’ taught cognitive raeding strategies
developed significantly, the researcher expects the teacher of english to
apply this method/strategy in teaching reading subject.
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